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: ‘counseling psychologists would be wis:\:;\ﬁistinguish
themselves from other specialists by adopting an educationai\pa:adiqm
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In this role, they provide experiences designed to establish, h
increase or broaden desired skill, knowledge or motivation. The

educational paradigm is broad enough to serve as the basic model for
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counseling psvchology, and the college of education becomes its

‘natural home. This paradigm also serves as a reasonabiy autonomous
entity within the  university and wmay administer both doctoral degrees
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' Abstract R
Counseling psychologists would be wise to cease defining themselves using
the Type of Problem, Severity of Difficulty or Therapy Paradigms, Insteod
counseling Dsycholoqists would be wise to define themselves using the
Educational Paradign. In this paradigm, counseling psychologists do not
~ -perfom therany, but function as teo(éhers or. trainers by establishing,
lncreoslng or broadening desired skills, knowledge, or motivotlon. .‘The
. College of Educatlon becomes the- natural home for training professional
omsellng psychologists because it functions as a reos,onobly QUEONOMOUS
entity within the university, It may grant both the Ph.D, and Ed.D. and
may 6ffer sub-doctoral programs which certify increasingly sophisticated

~
.

skill levels. -

Aruitoxt provided by Eic:



Page 3
Paradiem

cOmsenng Psychology: In Search of @ Paradiam
 Harold B. Robb 111
| Lewls—'ClarK State Callege

, Caunseling Dsychologlsts seem to be having trouble aareeinq on what
constitutes the field of Counseling Psycholoay (\hiteley, 1977), If one
'.examnes the APA publlcatian Careers in Psychology, it is difficult to
 determine how counseling psychologists differ from ciinical psychclogists,
except they can expect to mke less money. The purposes of this paper are.
(1) state how comseling Dsychologlsts might distlngulsh themselves from
other practitioners, and (2) suggest sore training irplications sterming
from the proposed model, Many of the ideas presented in this paper have
| '-been suaoested elsewhere (Authier, et. al. 1975; Ivey, 1976; Stigall, 1977),
and may be traced to The. Cubberly Conference held at Stanford University in
1965 (Krurboltz, 1980) The thesis of this paper is--itwould be wise to
" adopt these ideas as the distinguishlna Daradlgn for the entlire fleld of

Caunsel ing Psychologv

~

Trad1t10nal Paradlgns and Their Problems |
One traditional paradigm used to conceptuallze Caunseling Psvcholoav

might be called The Type of Problem Parcdiam. It suggests counsellna
Dsychologlsts deal with chta1n set of problerns, e:d. career dec1s1on
- 'problems, but rot-with other problers, e.a. Dersonality problems. |Ihen
_ conseling Dsychologlsts follow this paradign, career dec1s1on-mak1na
problems au1ckly became the only brablems perceived. to be vuthin their
~ professional Jurlsdictlon. Many counseling bsychologists reject the View
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they are only equipped to deal with career decision-moking problems, |
They do not want to limit their proctice or research to career educotlon
or vocational behavior- (Whiteley, 1977). ~Thus, a paradign equotlnq coun-
seling psychologists with career educotlon or vocotlonol behovlor speciollsts
Is unlikely to be a sotisfoctory parediom, | -
| A second troditionol porodicm might be called the’ Severity of Diffi-
culty Paradign. This paradign suggests counsel ing psychologists denl
‘with people éxperiencing “moderate” difficulties, or “developmental”
difficulties, or problems which might be chorocterized as “not too severe."
Ithen counseling psychologists follow this porodign, they are inevitably
percelved as less well Drepored clinic o/lpsvchologists deal ing with a more
| restricted range of problems. - They may be accused of “sneakina-in; the
back door,” and illegitimtelv seeking certification for third party pay-
:nlents. An examination of advertised positions in the-A. P A, lVonitor will.
show clinical psychologists are usually considered sotisfoctory substitutes
- for counseling psychologists but rarely are comseling psvcholoqists con-
sidered satisfactory substitutes for clinicol stcholoqists. ,
| 1he Severity of Difficultv Porodigm produces second-class citizen—
shio for the Counseling Psychologist because it rests on a more basic,
underlylng paradidm, The Therapy Paradign. Tnerooeutics wos-originally
one of .several heollng arts practiced by Dhys1clons. Thé word "theropv” R
- historically means the use of physical substances as medicines to cure
- illnesses or at least remediote DGthologlcol Dhys1col conditions. The -
semntic relationship between therooy and illness mkes it virtuollv
| mpossible to retoin one’ conceot wuhout the other becquse 1llness 1s

ERIC e

Aruitoxt provided by Eic:



Poce 5
Paradicm

Dreciselv the thing to which therapy s Gpplled. Doing therapy implies
the existence of illness, Nhile many Dsychologlcolly oriented practition-
€rs have ottelrpted to'rid thell1§elves of the illness notion, they are
trapped into fetaining it by their insistence on doing therapy. Iron-

~ lcally, the prestige associated today with the practice of medicine is
Drobobly the Fedson “therapy” is- the activity S0 manv other proctitloners

J want 1o do. | '

When counseling Dsychologists adopt the Severlty of leficultv Para-
digm, we are essentially saying, "We'll llmlt our practice to miid psycho-
loglcol i11nesses.” Since other Dsychologlcdl practitioners ore not
limiting themselves ‘in this way, the counseling Dsychologist is quicklv
Derceived as a second-class practitioner.

T There are at least three options avoiloble to counseling stchologists
with regard to The Therapy ‘Paradign, - As a first option, we might ottem)t |
to retain both. the Therapy Porodign and the Severity of Difficulty Porodign,
yet ‘insist we are not second—closs citizens. Tnis is roughlv the path
attenpted by clinical DSVChOlOngtS relotive to Dsychlotrists, and their
bottle contlnues even today. However, clinical stchologlsts have been
qided by (1) a stronger research tradltlon relative to Dsychlotry, (2) their

- Dortlcmatlon in the original psychlotrlst-clinicol DSVChOlOngt——SOCICJl
worker team approach and (3) a large infusion of training funds and job
opportunities mde Dossmle by federal leglslotlon Since c11n1col ad
counsellng stchology sharé the sane research trodltlon, counseling psycho-
loglsts will not have this research tradition advantage, Further, no new

_ 1nfuslon of traimng funds and job opportunities appears to be in the -
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offering for a profession based on @ conbinotion of the Severity of Diffi-
culty ad Therapy Paradigns, These are practical reasons for rejecting the
~ first option,

A second option is retolning the Therapy Paradlgn and rejecting the -
Severity of Difficulty Paradign, This would remove any pretense of differ-
entiating Counseling and Clinical Psychology. My personal experience Is -
many counseling psychologists desire to adont this position. However, 1

‘believe it is uwise for two reasons. The first is practical and political,
There dre already many growps laying claim to the Therapy Paradign and
Counsel ing Psycholoay will simply be one more, It will be difficult o

- push our way into this ca'rmhy, especially when another group of psycholo-
~gists has already laid clolm to the paradign. ~Secondly, there is mch
B useful work to be done with people thot does not require the Therapy Para-
dign, Reams of paper have been used ottem)tlng to demonstrate that concent-
uollzing certain hunn behavior as the result of illness and thus requiring
therapeutic 1ntervent10n is mistaken. Counseling psychologists would be -
wise to note these focts and exercise their third option, ReJect the

Thercpv Paradlgn.

An Altemative: ~The Educational Paradigm
‘The Type.of Problem Pardigm, the Severity of Difficulty Poradlgﬂ,
“and the Therapy Porodlgn fail because they are too restrictive and not -
.'-'-"_.,distinctlve. An alternative paradign might be colled the Educat fonal
Paradian. In this paradigm, Counsellng Psychology 1s an educotional
'rother than @ thercpeutic process. In this poradlgn, counseling psycholo-

/
/
I
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- gists are teochers or trainers and estoblish, lncrease or brooden cllent
skill, knowledge or motivation, | Using the Educational Poradlgm, the client
need not be conceptuolized as the "victim” of poor or modequote learning
or development, The client is simply conceptualized as’ someone who would
find it useful to possess certain skill, knowledge, or motivation.: Using
the Educational Porodign, the dlstinguishlng feoture of Counseling Psychology
Is the generalized teaching model, Thus, counseling Dsychologists need not
feel restricted to providing only career decision-making skill, l<nowledge,
or motivation. The Educational Paradiam is at once broad and dtstinctive
enoush to serve as the basic paradigm of counseling psychology . |
o suggest five phases be lncluded when the counseling process 1s. -
~.based on the Educational Porodigm. There should be a phase for determining
" and specifylng the nature and level of the skill, kncmledge, or motivation
desired, There should be a phose for formulating exoerlences whlch are
intended - to establlsh, raise or exDGnd sklll, knowledae, or motivation,
With greater or lesser involvement by the counseling psychologist, the
client then attempts to complete the formulated experiences, Next, the
effectiveness of the experiences should be evoluated Finally, the desira-
bility of additional skill, knowledge, or motivotlon should be determined.
Adoptlng the Educational Paradiam for Counseling Psychology does not
| preclude worklng with persons receiving reatment from practitioners ustnq
 the Therapy Paradign, An exarple might be a person having the malady s B
labeled "dicbetes.” A phys1c1c1n might prescr,ibe an opproprmte theropeutlc
L 1ntervent10n. However, 1t might also be desirable for the person to change
“their eating habits. Though. not the appropriate professional 10 provide "
/
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fhérmv, a counseling psychologist would be an appropriate professlonol
to ‘establish experiences designed to affect skill, knowledge, ‘and moti-
vation resulting in d change of eating habits, Another example might

- be a person having the malady labeled “schizophrenia,” Though not the

. appropriate professional to provide theray, a cownseling psychologist
would be an cppropriate professional to establish experiences designed
to affect skill, knowledge, and motivation resulting in increased soctal
skills, basic 1iving skills or other types of skill, I believe these
examies- further indicate the Educational Paradign s at once broad
and distinctive enouch to serve as the basic paradigm of/CoLnseling |
Psychology. " '

Impl ications for Training .
In recent days, there has been a consideroble push tcmrd professional
degrees for-applied psychologists. Roushly translated, this seems to
‘mean applied psychologists need training which s appropriate to the
type of work ‘they will eventually perform. Establishing professional
schools of psychology and awarding the Psy. D. are recent develoments
flowing from thlS idea, If the Educotional Paradign is taken seriously,
the oporopriote professlonal school and degrees for counsellng stchologists
may already exist, ‘ |
The College of Education-is an olreody established professional school
and many ‘counseling Psychology programs are already located there. A
College of Education may have comlete degree-granting poveer. Even
- where degrees are conferred through ‘a university graduate school, The
‘ College of Education frequentlv retains functional control by specifylng

9
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its own criteria for grontiho the degree. These criteria may vary from
~ those used by other segments of the university, Inmany cases, doctoral
oroarams in colleges of edwcation culminate in either the Ph.D. or EA.D.
degree. The Ed., D. might serve as the professional degree for counseling
psychologists.
There_is historical precedent for several levels of sub-doctorol
trolning In colleges of educotion. There is, of course, boccoloureo‘te
and 30—hour mster’s level troining. Honever, .precedent also exists for
a cerfification of skill level between the 30-hour masters deurée and l‘
- the doctoral degree. Programs camkosed of approximately 60 hours my
lead to certificotlon as|an Educational Speclalist. Educotionol Speciol—
Ist programs could provide sufficient coursework and practical experience
to produce @ person wel: grounded in porticulor areas of expertise. Addi-
‘tionally, such a system of education would allow certification of Increos-
~ingly sophisticated troining. Thus, Counseling Psychology would not be
forced into a “doctorate or nothing” model of applied psychological -
training which, thouh popular today, has been criticized by the Vail
Conference (Koman, 1973),

|

The ooproorloteness of various types of reseorch training for Droct1c1nq
'_coplied psychologists is beyond the scope of this paper., However, it |
should be notéd the Educat ional Paradigm of Counselinq Psychology presented
‘here requires evaluation of experiences de31gned to affect skills, knowledge,
and motivation, Whlle informal methods of evaluation may be appropriate .
on many’ occosmns, there will be other occosions which require more formol
and, perho_ps, ‘evr~imental methods of evoluotion

L
\
| , ,
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summary.

Counseling psychologISts are encouroged to abandon the Tvpe of Problem,
\Severltv of Difficulty, and Therapy Paradigms as methods of defining them-
selves, Counseling psychologists would be wise to distinguish themselves
from other professionals by adopting the Educational Paradign in which
counsel ing psychologists function as teachers or trainers, providing
expertences desioned to.establish, increase or broaden desired skill,
knowledge, or motivation.| The Educational Paradigm is at once broad and
distinctive enough to ser&e as the basic pdrodign'for Counseling Psychology.,

~ lhen the Educational Porodigm Is adopted, the College of Educotion becomes the
natural home for romseling psvchologists. Tne College of Educotion is a
mrticulorly desirable bose\ of operations because, functioning as a reason- |

- ably cmtonanous entity withln the university, it proVides an alternative
doctoral degree to the Ph.D. ond may offer- sub-doctoral programs which certify

1ncreasinglv sophisticoted\skill levels.

N

|
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|
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